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Recent research suggests that a bilingual9s 

3

9s 

Degner et al.9s



9

9

di controllare l9età di acquisizione e di indagare (ovvero il contesto d9uso)

9

9



3

3



Dewaele9s (2008) Eight Independent Variables



3

multilingual9s language inventory

al.9s (2012) design comparing affective and semantic priming.



ilinguals9 attitudes toward their language inventory will be 

4

it may lead to <disembodied cognition=4as compared to one9s native tongue

that <in some bilingual speakers, in particular late 

embodied, with the later learned language processed semantically but not affectively= 



Lenneberg9s 

Alternatively, they could reflect the <lack of natural selection for a trait

that did not, until relatively recently, provide a clear advantage= 

This is consistent with Altarriba9s

<emotion words in a first language […] are stored at a deeper level of 

representation than their second language counterparts= 



as the <three 

basic errors= (2012, p. 408).

n Grosjean9s myths and Pavlenko9s basic errors is 

9s 9s

the diversity of language experience associated with bilingualism. In Pavlenko9s words



abandoning the monolingual ideal and discrete view of a bilingual9s language 

are deemed <deficient=. On the other hand, wholistic bilingualism adopts a broader 

s9

<

= 

n individual9s

<that in 

ins=

at different stages of a bilingual9s life (Grosjean, 2022)

<the dominant language may also be more proficient, but […] this is 

use=



reflects <

= (

languages of the speakers, <who may in fact 

speak more=

< 8non native speaker9 does reveal a strong monolingual bias=

counterpart <non native speaker= 

Given that <monolingualism is neither the typical condition nor the gold standard= 

shift to <L2 users= in foreign language teaching, the field applauded 

term <non native speaker=

<L2= does not seem to 

label <LX (users)= to refer to any foreign 

<L1= in place of <native speakers=

, <the term 8LX user9 does not imply any level of proficiency, which 

superior to that of L1 users in certain domains= (Dewaele, 2017, p. 238)



and constructivist theories see it as a <subjective process driven by individual9s needs, 

goals and linguistic and cultural categories= (Pavlenko, 2012, p. 409), while only the 

latter deny the existence of <non affective= thought (Duncan & Barrett, 2007, as cited 

≠

individual9s needs, goals and 

<somatovisceral responses triggered by automatic appraisal of verbal stimuli, which 

may or may not register as subjective feelings at the level of higher cognition= (2012, 

stance enables the researcher to compare processing in the bilingual9s different 



neuroscientists emphasize its neurobiological basis and suggest that <

[…] 

= (

<

= (

Lastly, the socioconstructivist approach views emotions as <socially constituted 

syndromes […] which include an individual9s appraisal of the situation 

= (Averill, 1982, as cited in Dewaele, 



<anger=, <happy=, <to worry=); on the other hand, emotion

emotions form the interlocutors without referring to them explicitly (e.g., <loser=, 

<cancer=). 

as  <prototypical scripts that are formed 

physiological reactions, consequences, and means of regulation and display= 

<linguistic, cognitive, and cultural categorization of emotion

t emotions per se= (Pavlenko, 2008, p. 150)

For example, Altarriba9s (2003) Span 3

from which to evaluate and interpret their own and others9 



languages describe color or time: <the different words people use to talk about sex and 

intimate behaviours and relationships= 

changes in the bilingual9s speaking contexts. As a result, 

Kerstin, a participant in Dewaele9s (2008) 

: 88As I use the phrase in all 

are tied to these different kinds of relationships with their respective emotional values99 

Levelt9s 

<l […]

= (Pavlenko, 2008, p. 160).

wo of Pavlenko9s 



Dewaele and Pavlenko9s

ground for multilingual affective processing, as it is <

=

Dewaele’s (2008) Eight Independent Variables



(greater weight in L1) justified his judgment in terms of the fact that <[his] sentimental 

experience was mostly in Spanish [his L1]= (p. 1767); David (equal weight in L1 and an 

<long speaking husband= (p. 1770). 

her feeling <as if an inner secret part of [herself] had been unlocked= the 

to the fact that <

been a language of my 8inner circle9, the family= (p. 1769). 

, judged it as stronger in Japanese because <

has such a strroooong meaning that people rarely use it= (p. 1768). This is consistent 

: <The feeling is there. Why 

should we have to say that? It seems that you have a doubt in love. […] Sounds sweet 

but this is just a word= (

<let9s register for our marriage= (p. 

<"I love you" is stronger than "ti 

[…] than "ti amo" [romantic]=



�� ��
Weaker associations were found with variables related to the respondents9 �� thus suggesting that <

= 

� � �
multilingual9s language , and to trigger a <conceptual 

shift towards the LX for this particular emotion script= (2008, p. 1777).

weight in their L1: <

[…] = (Dewaele, 2008, p. 1775).



<shiver or cry= (p. 1774)

The underlying assumption was that <anger, 

= (Dewaele, 2006, p. 126)

multilingual9s subsequent LXs; however, statistical results as well as participant

shown that <

acquisition) reverberate for years in multilinguals9 linguistic behavior= (Dewaele, 2006, 



9

the individual9s 

on the speaker9s communicative 

speaker9s 

<

their different languages= (

<s

= (Dewaele, 2004, p. 220).



[…]

9s conclusion <

4

4emotional than the first= 

<

multilingual existence, where additional language socialisation may change speakers9 

personae= (Pavlenko, 2004, p. 201) is that <there is nothing 

intrinsically different between the L1(s) and the LXs= (Dewaele, 2006, p. 148), 

<

= (Pavlenko, 



3 3

<

=

Pavlenko9s aforementioned 

3

participants9 L1 compared to their 

<positive= or <negative=), facial expressions ( <happy= or <sad=), and objects (

<whole= or <broken=). Two conditions were devised: <positive=, 

<happy=, <whole=) and incongruent ( <positive=, <sad=, <broken=)

participants9 L1 and L2 was also administered: The comparison of the reaction times 

participants9



3 3

in fact critiqued Degner et al.9s (2012) work for the 

stages of learning, suggesting the existence of <

= 



only in the last session, thus pointing to the presence of <learning

established when the learners have already been immersed in L2 environment= (p. 25)

3

3

4 4



ccording to the authors, <

3 = (Sutton et al., 2007, p. 1085).

Degner et al.9s (2012) results seem to contradict Ei ola et al.9s (2007) findings, as the 

to explore the differences in the processing of emotion (e.g., <happy=, <anxious=) and 

laden words (e.g., <dream=, <shark=).

stimuli: either words in white, which they had to rate on valence (as <positive= or 

<negative=, corresponding to < = < =

3

< =

< =

to the <P= key)

3



emotional 8weight9 in the native language, or the first

3



9s 

<

= (as cited in Pavlenko, 2012, p. 416)

<

= (Pavlenko, 2012, p. 417).



, the recent <wholistic shift= 

Malta9s 

9

<If you choose Medicine A, 200,000 people will be saved. If you choose Medicine B, there is a 33.3% 
chance that 600,000 people will be saved and a 66.6% chance that no one will be saved.=



articipants9 judgments were found to be influenced by the 

, suggesting that <

= (p. 666)

to the <reduction in emotional resonance that is associated 

with using a foreign language= (pp. 666

<If you choose Medicine A, 400,000 people will die. If you choose Medicine B, there is a 33.3% 
chance that no one will die and a 66.6% chance that 600,000 people will die.=



FL <

= (Costa et al., 2014, p. 6).

4

4

<clinical= instructed contexts (Pavlenko, 2004, 

FL could <

= (Circi et 

3



3

3FL similarity: <

[…]

[…], = (Circi 

FL proficiency may <elicit = 

, seeing proficiency as a <prerequisite=

<

an emotional passage are likely to be more evocative in a native language=



she continues, <that different words or different ways of saying a word can elicit 

distinct emotions is something that happens within a single language as well=

between a speaker9s two languages and the main driver of the effect

the fact that <language experiences can differ across bilingual

= 

9s

In fact, Costa et al.9s (2014) 

3



3

Miozzo et al.9s (2020) 

3

, that is, <the informal contexts where these languages can be spoken= (Miozzo et 

of emotional intensity across the bilingual9s language repertoire 

the <official and literally codified language= which can be used in both formal and 

, which are <confined to domestic and informal 



settings= (Ferguson, 2007; Muljačić, 1997

<the contexts in which bilinguals use a language4

4could affect decisions=

< =

3



4

4

9

3



Sicily, is regarded by many as the <crossroads between East and West= 

<

= 

argue that <

= (2013, p. 548)



refers to <survival through change= (2011, p. 

heterogeneity such that Maltese was referred to as a <mixed language= 

defines <

= 

back to Brincat9s point 



respectively Arabic, Romance and English origin that roughly translate to <he made 

better/improved= (Vella, 2013).

of the English plural morpheme < s= 

instances of <Englishization=

notes that <

= (2013, p. 542)

9s



St. Julian9s

<

3

= 



language, and are thus compatible with Vella9s (2013) 

Camilleri9s 1995 analysis

were one <first language= (i.e.,

9s language repertoire (i.e., in family type D). 



It follows that <

= (Vella, 2013, p. 543).

<

first language= 

<i

as an example of 8simultaneous bilingualism9=



9



of wholistic bilingualism based on Grosjean9s Complementarity Principle4

4

4

4

<

simultaneous and sequential bilinguals= 

4

4

Degner et al.9s (2012) 

participants9 degree of 



3

3

3

3

3



Degner et al.9s (2012) results are summarized in Table 5. 

participants9 responses were

, whereas French participants9 affective priming effects 

participants9 

Degner et al.9s (2012)

3



4

4

: In line with Degner et al.9s (2012) findings regarding 



dominant participants9 age of acquisition of 

https://europass.europa.eu/en/europass-digital-tools/european-qualifications-framework


3

3

3

3

3

3

3

3

3

3

3

3

3 3



4

4

3

3 4

3

PAĊI 3ĦĠIEĠ

3ŻIBEL

3 3

https://osf.io/y6g5b/wiki/anew/


3

3

3NAGĦĠA

3NAŻĦĠA

3

3

3

4

available in both English and Maltese, depending on the participant9s expressed 

iven Vella9s (2013) hesitation in defining 

address Pavlenko9s (2012) three basic errors (see 



(i.e., the use of the <Z= and <M= keys

, by pressing either the <Z= or the <M=

order (affective priming first, semantic priming second) and keyboard response mapping (<5= and <A= 

https://gorilla.sc/


participants9 focus

the <Z= or the <M= key
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3

categorical variable (i.e., either <English= or <Maltese=). 

Δ Δ

Δ Δ





is, negative effects for tasks administered in the participant9s dominant language, and 



η η

η η

＊ η η

＊ η η

＊

＊

η η

η η

η η

＊ η η

there was no significant relationship between task language and participants9 language 



3



This study thus failed to replicate Degner et al.9s (2012) results

al.9s (2012)

3

3SEĦER

3



able to reproduce Degner et al.9s (2012) results might suggest that unsocialized L2 

, to which end this study9s 



9

<language is not processed merely as a 

single decontextualized word, registered individually= (

highlight the importance of the stimuli9s co

<the emotional meaning 

individual factors= (Brosch



reproduce Degner et al.9s (2012) results 

language dominance. When these didn9t match, priming magnitudes were 

priming tasks. This study thus failed to replicate Degner et al.9s (2012) sequential 

3

3



Future research should also focus on whether Degner et al.9s (2012) 

should be mindful of Dewaele9s (2008) findings 
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nixtiequ li twieġeb xi mistoqsijiet fattwali dwar l lingwa tiegħek 

1. F’liema età bdejt titgħallem lingwi li "ejjin?

Ingliż

F’liema età bdejt tħossok komdu tu|a l lingwi li "ejjin

Ingliż

g(adu

g(adu 

Kemm kellek snin ta’ klassijiet (grammatika, storja, matematika, eċċ.) lingwi li "ejjin (skola primarja sal

Ingliż

f'pajjiż/reġjun lingwi li "ejjin

Ingliż

fejn ji"u mitkellma l lingwi li "ejjin?

Ingliż

xogħol fejn ji"u mitkellma lingwi li "ejjin

Ingliż



Użu tal
taqsima, nixtiequ li twieġeb xi mistoqsijiet dwar l użu tal lingwa tiegħek billi timmarka l użu totali għal

f'mistoqsija partikolari għandu jkun ugwali għal 100%.

7. F’"img(a , liema per�entwal tal (in tu|a l lingwi li "ejjin ħbieb

Ingliż

Lingwi oħra

8. F’"img(a , liema per�entwal tal (in tu|a l lingwi li "ejjin 

Ingliż

Lingwi oħra

’"img(a , liema per�entwal tal (in tu|a l lingwi li "ejjin iskola/xogħol

Ingliż

Lingwi oħra

lingwi li "ejjin?

Ingliż

oħra

11. Meta tg(odd, kemm tgħodd lingwi li "ejjin?

Ingliż

Lingwi oħra



Profiċjenza fil
profiċjenza fil lingwa tiegħek billi tagħti marki minn

6=tajjeb ħafna
Ingliż

Ingliż

Ingliż

Ingliż

taqsima, nixtiequ li tirrispondi għal lingwa billi tagħti marki minn 0

In(ossni jiena innifsi Ingliż

In(ossni jiena innifsi

identifika ma’ kultura li Ingliż

Nidentifika ma’ kultura li 

18. a. Huwa importanti g(alija li nu|a (jew eventwalment nu|a)
Ingliż (

b. Huwa importanti g(alija li nu|a (jew eventwalment nu|a)
(

o(rajn ja(sbu li jien kelliem nattiv tal Ingliż

b. Irrid li o(rajn ja(sbu li jien kelliem nattiv 
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